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A MnssAcE FRqM CUE Co-coonorNAToRS:

1998 has been an energetic year for CUE. (1) Expansion of ON CUE s original-content format has
produced a surge in subnnissions by college educators from Japan and abroad. (2) l^aunch of the CUE
Members Network (CMN), CMN-Links and CMN-Talk has created CUE-specific Internet facilities to
put teachers in touch with teaching resources and other teachers. (3) The CUE Merit Award, new this
year, provides public recognition of outstanding professionals who have recently entered college or
university education. (See page 3- and 5- for essays by this year's two Award recipients.)

As we approach JALT98, we rue planning a greatly augmented CUE presence, including CUE-
sponsored workshops and presentations, inauguration of the CUE Forum on Higher Education
(previews from each Forum presenter begin on page 18), as well as CUEs Annual General Meeting
(AGM). (Refer to page 2 for schedules and further details on all these events.)

We want to call particular attention to the AGM, since we both are committed to handing over
responsibilities to a new teem of CUE folks. This year's AGM will present a perfect opportunity for
fresh voices and ideas to take CUE forward. Voting for the coordinator position(s) and other offices
takes place at the AGM, Sat. Nov. 2L,6:15-, Room 901, so we invite you to come and let your voice
be heard. We really hope you can make it. And thanks for particpating with us in this enjoyable year.

Hugh Nicoll & Jack Kimball
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CUE AT
JAt?g 8

Sonic City, Omiya, Saikima

FRJDAY, NOV 20, I l :30 - 14:30, RooM 9os
DR. AMY TSUI

CUE-sponsored WorkshoP:
Understanding Classrootn Discourse

SATURDAY, NOV q I , l6: l5 - 18:00, Rool\ 90l
CUE FORUM ON HIGHER EDUCATION

Cheiron McMahill, David McMurray, Brian McVeigh

SATURDAY, NOV 2l , 18: 15 - 19:00, RooM 901

CUE'S ANNUAL GENERAL MEETING
Vote tor Officers, Welcome Merit Award Winners, Meet Amy Tsui

Join GUE coneasues 
"nn,r:[:r,,,iijn|, 

t""loo,1lil*ear drinks and dinner:

MONDAY, NOY 22,9:30 - lo: t5, RooM6ol
DR. AMY TSUI

CUE-sponsored Featured Speaker Presentation:
Cognitive Dimensions of Classroom Interaction
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walk into the classroom. This is not a special
activity that I always do that always works but
itdoes typify the kind of activities that I am
using more and more in class, because they
provide real-life experiential leaming
opportunities which are neglected by most
currently available EFL textbooks.

Experiential tasks involve the whole person.
They appeal to the intellect, stimulate the
imagination and involve the students being
creative not only with language but also with
the content of the task. They also necessitate
utterances of longer than one word and can
help to stimulate real, meaning-centered
exchanges. This focus on meaning generates
real language for a real purpose. Students find
the tasks difficult but interesting and become
involved in them often to the point where they
cannot be stopped even if I want them to!

Watching students who went
through this process of self-
examination was wonderful.
They opened up and allowed
themselves to "meke
mistakes." They laughed
more, not at each other, but
because they were finding
interesting and enj oy able
things to say.

Another whole-person-centered activity is
self-assessment, which is an integral part of
learning any'thing. Whenever we are in a
learning situation (which is most of the time, if
we are honest with ourselves), we are
constantly subconsciously examining our
performance: "I didn't do that very well"; "I
am quite huppy with that"; "I wish I hadn't
done that." Making this a conscious act,
opening wounds up to air and letting them
breathe, allowing successes to be

acknowledged and developing a sense of
self-awareness within students is the purpose
of self assessment. This can be done formally
or informally, after a task, a lesson, a number
of lessons, or as part of an end-of-term
assessment. I try to incorporate some form of
self- or peer-assessment on all these levels at
different points during the term in an attempt to
help students look more closely at themselves
to see what they can do to improve their own
English ability. When students have to explain
what they did, how well they did it and how
they think they can improve or continue their
current level ofperfonnance in the future, they
seem to see that they need to open themselves
by bringing down their personal affective
barriers and allowing themselves to learn. It
also appears to help break down the reliance
on the teacher as the center of all knowledge
and to help students become more independent
by allowing them to see that I cannot learn for
them. They have to do it themselves, and the
only way they can gain experience in speaking
English is by taking and making opportunities
for communication both inside and outside the
classroom.

Watching students who went through this
process of self-examination was a wonderful
experience. They truly blossomed. They
opened up and allowed themselves to "make
mistakes." They laughed more, not at each
other, but because they were finding
interesting and enjoyable things to say. The
classroom became noisier as more and more
students realizeA from watching their
classmates that it was okay to "sound stupid"
and that trying was more important than
"getting it right". More students stayed in
English for longer and we actually managed to
have three weeks of student-generated
discussions on current topics of interest to
them. In the final evaluation of self and
course, it was evident that many students
realized they had come some distance. Some
said they had taken a first step, others that they
had come a long way. These views were both
right. They had come a long way, and they did
still have a long way to go, and so did I.
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committee that decides who gets accepted and
why) are used more as a supplement tothe
qudta systemx that controls acceptance into
such schools than anything else (for elite
public and private colleges, the importance of
succeeding at these exams is certainly greater).
And, even granting the importance of the exam
for many students, does said importance
necessarily translate into pedagogical change in
all cases? In other words, objectively
speaking, the implied (and sometimes very
overt) assumption of many of the writers
referred to above -- i.e., that because of the
importance of these exams, the presence of a
more demanding oral skills diagnostic section
(even one, say, with an interview requirement)
will necessarily have a marked, nation-wide
effect on improving either pedagogy or student
abilities -- is a somewhat controversial premise
worthy of a more open and critical debate.

English is taught the way it is
because there is a centuries-
old tradition of what and
how teaching should be
conducted in this country.

Indeed, it is the belief of this writer that
English is taught the way it is in Japan not
because of the influence of the post-Worlc
War II college entrance exams per se (after all,
people have been criticizing English pedagogy
in Japan -- and for the same reasons -- for
over 100 years -- see Mantanle, 1996), but
because there is an entrenched, centuries-old
tradition of what and how teaching should be
conducted in this country. Furthermore, that it

*E.9. Say High School A and High School B both have

a long tradition of sending LO students a year to College C
-- even if one year High School A's students do very
poorly on the exam compared to High School B's students,

the 10 best students from each will still be accepted -- i.e.

the acceptance ratio does not change.

is this archaic tradition -- and especially, the
teacher-training in this country which
perpetuates the old-fashioned methodologies
and ways of thinking which form the
foundation for this tradition -- which needs to
be addressed before other systemic reforms
can be considered. And while no one can
argue with the overall intent of the reformists
-- speaking skills do need to be improved, and
at least in theory, a greater emphasis on
speaking and listening practice in the
classroom would go a long towards improving
them - what is disturbing is that members of
this reform movement seem to be ignoring
both the progressive and increasing failure of
Japanese students to learn to read English --
supposedly their strong suit (see for instance
Shimaoka & Yashiro, 1990) -- and especially,
the lessons that this on*going failure might
hold for them in their efforts to make English
in Japan more communication-centered.

Certainly, at least with respect to reading, far
from the test pulling the educational horse, the
contents of the various Japanese university
entrance exams seem to have had negligible
effect on reading pedagogy and/or improving
overall student capabilities. For example,
despite there being adult level, well-written,
grammatically and stylistically correct reading
passages on the exams, the English reading
materials used at the junior and senior high
school-level in Japanremain simplistic and
peppered with grammar and punctuation elrors
(Kimura & Visgatis, 1996;see also, Pai,
1996), and indeed, outside of college-prep
classes at elite high schools (which also use
old entrance exams), many Japanese students
will never have exposure to adult level,
well -written, and error-free reading passages
before sitting for a university entrance exilm
(Pai, 1996, p. 153; see also, Kimura &
Visgatis, 1996). Even in those programs
which use old exams for teaching, most
students will receive little training in the
reading strategies (e.g., skimming, guessing
from context, etc.) that might help them
understand such passages or function as more
competent readers of English (Kitao, S. K.,
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Explanations suggested for this phenomena
are: problems recognizing the Roman alphabet
(Weaver, 1980); problems due to an
unfamiliarity with horizontal script (H.
Yoshida, 1985); problems with regression
(i.e. reading then re-reading the same words or
phrases over and over again) due to an
inability to relate the pieces of information they
have read orto keep enough information in
their short-term memory (Takahashi &
Takanashi, 1984) ; problems processing
English sentence word-order (Kitao, 1979);
and finally, a lack of training in proper
dictionary usage and guessing from cont€xt
(Kitao, S. K., Kitao, K., Nozawa, K., &
Yamamoto, M., 1985).

Text is used in an almost
Confuciqn sense as a
teaching unit to nudge
students into personal
reflection, with the teacher
responsidle for moral

.,guraance.

2) Japanese students simply do not have
enough vocabulary to understand what they
read. Kitao, Kitao, Nozawa, and Yamamoto
(1985) have shown that most Japanese
students have leamed less than 3,000 English
words by the time they graduate from high
school, a total made even less impressive by
the fact that, for the purpose of the study, all
forms of the same word were counted as
separate words -- 9.9., am, is, are, was, and
were counted as five separate words. Also
included in this total are many archaic or
obscure words, and many words in common
or daily usage are not included (Kitao & Kitao,
1985). Finally, student understanding ofeven
these words is limited, both because many
students learn only one meaning for each word
despite the fact that even the most common
words have many meanings, and because they
do not learn the relationships irmong words --

such as among antonyms or synonyms (Kitao,
Broderick, Fujiwara, Kitao, & Sackett, 1985).

3) Japanese students lack the reading training
and cultural background knowledge necessary
to understand meaning in English at the clause
or paragraph level, and especially, have not
leamed to decode context or differentiate
between literal and implied meaning (Kitao, K.
& Kitao, S. K., 1995; and Kitao, S. K.,
Kitao, K., Nozawa, K., & Yamamoto, M.,
19t35). Despite an ability to translate individual
words, these researchers believe that the
majority of college-level Japanese students
remain unable to decode the meaning of these
same words when placed in context with other
words. uWhat most Japanese students
consider 'reading' is the finding of a Japanese
equivalent for each English word. They know
the meaning of each word in Japanese and of
the Japanese sentence, but they do not
understand how the individual sentences fit
together and whatthe meahing of the passage
as a whole" (Kitao et al ,1985, p. 133).

And while one can certainly argue that
understanding implied meaning is a task
difficult even for many native speakers, the
relevancy of these comments and research
should still be clear: as so much of reading
comprehension (of both literary and more
mundane work) depends on an ability to
extrapolate, an ability to delve between the
lines of a text in order to illuminate the blank
areas of implied meaning latentin it, students
lacking sufficient cultural insights or training
to make such extrapolations will clearly be at a
disadvantage.

4) Students with poor Ll reading skills or
reading difficulties (such as dyslexia) receive
no special assistance or even official
acknowledgment of their existence, and the
percentage of such students in the general
population may be significant. This area is
still in the beginning stages of research, but the
research that has been done has been quite
suggestive. For instance, it is widely
believed, as Vogel says in his well-known
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learning to read in another more difficult for
Japanese students, so might the lack of
speaking opportunities in Japanese classes
make thernmore hesitant and less able to speak
out suddenly in a foreign language. And most
importantly, in the same way that including
native speaker-level reading passages and
analytical reading questions on the entrance
tests seems to have had a negligible effect on
raising English reading skill levels in Japan,
merely adding a more intensive oral/interview
element to the test -- in itself-- will probably
have a similar (i.e., negligible) result.

How can teachers who have
been educated in only one
way be suddenly expected to
change methods in
mid-career?

This latter point, perhaps, represents my most
serious qualm with the exam reform
movement: How can teachers who have been
educated in only one way -- and one which
almost has preordained them to having serious
deficiencies inL2reading and speaking skills
-- be suddenly expected to change methods in
mid-career and begin teaching successfully in
the very subject areas they are personally
weakest? The problem with improving student
oral communication ability is that, in my
opinion, due to the nafure of the training and
education they received, many Japanese
teachers of English may not have the ability to
change even if asked. Hence, as they do now
with reading instruction, and regardless of
whatever is actually on the test (or how
accurate that test may be as a diagnostic tool),
Japanese instructors in oral communication
classes will probably continue to teach in the
way they know, and achieve similar results.

If I do have a suggestion to make, it is this:
reform in Japan needs to begin with changes in
the training and qualifications needed to
become teachers -- for example, demanding

that would-be teachers meet much stricter
requirements in reading and oral competency
before becoming teachers -- and these stricter
standards need to be imposed without regard
to race or gender. Raising (and equalizing)
the qualification bar for those wishing to
become teachers in Japan would go a long way
to ensuring the kinds of results that exam
reformers hope to achieve.

-- With much thanlcs to Bernard Susser and
Charles Jannuzi for their advice on earlier
drafis --
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education overall (ongoing throughout life)
that eliminates any fear of teachers losing their
jobs. Drexel saw that the online courses were
serving a student body that would not have
access to the traditional class, thus opening a
"new marketu and increasing the need for
teachers. Less convincing, thotigh, he also
thought of the market as a good arbiter of
educational quality.

The Educom Review is an online journal for
online education, one of the companies Noble
mentions in his first essay. As a response to
Noble, the editors assembled four leaders in
the field to comment. Ben Schneiderman,
well known for his pioneering work in
hypertext and current explorations of
interface design, says Noble is "Whipping the
Boogie Monster" of technology. He brings
forth many historical examples of corporate
"meddling" in education. Schneiderman
thinks this discussion is distracting us from the
important task of integrating technology into
education so that teachers may more effectively
evaluate material s, innovate, guide, moti vate,
and mentor-thirigs technology cannot do.
Richard Herman, also from the University of
Maryland, concurs with Dr. Lytle in that
online delivery will increase the need for
teachers. He rather dubiously quotes Vannevar
Bush, science advisor to F.D. Roosevelt,
saying that scientific investigation should not
be so pure as to be useless to society.

Online participation b etw e en
students and faculty makes
the teacher more necessary.

Peter Denning, of George Mason University
had the longest rebuttal, asking us to "Skewer
the Stereotype." He divides Noble's
arguments into two categories. First is the
administrator's desire to control the
educational process and take power from the
faculty. Denning follows with the (what I
consider misinterpreted) asserti on that Noble
thinks that technological advances will put

undue pressure on faculty to become
technologically literate and distance students
from faculty. He dismisses these arguments by
stating that most administrators are former
faculty and understand their plight. Pressure
for computer literacy comes not from corporate
pirates or mean-spirited administrators, but
from the world at large.

The stereotype of the
individual scribbling
profundities at his desk in an
ivory tower and later
"professing" them to the
world is long outdated.

Phil Agre, professor at UC San Diego (now at
UCI-A) who has written for WIRE and often
comments on Internet developments with a
clarity I find in few other places, wants Noble
to "Meet Me at the Crux." He savs that
focusing on the technological or 6conomic
aspects of Noble's arguments will yield the
least results. Agre thinks Noble is not looking
at the relationships between the forces at work
in education and how technology might be
used, as it has in other professions. Instead,
Noble only looks at how computers replicate
brainpower cheaply and restrict power of the
worker. "Noble's argument likens higher
education to factory work, an analysis some
may find offensive" (Agre, 1998). The crux
between technological and economic
understandings is a clear conception of higher
education as a place to develop meta-skills
such as analytical thinking and working in a
social network. Traditional study is not going
away, it will just be augmented by technology.

Other Thoughts

Technology exponentially complicates
traditional relationships in education. Before,
all a teacher had to worry about were the
students and administration (and sometimes, to
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handling the mundane aspects of claqsroom

learning-, we get some peispective..The actual
pav of IOVo of revenues may actuilty De

buite lucrative, considering the material is-

cieveloped onlY once and the course may be

taught manv times. Updating material is
utroih"t consideration. But the writing is on the

wall. As the saying goes, any teaghgl that can

be replaced by a computer...should be' That
works both waYs.
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Are Textbooks lfleeting
Needs of Target Markets?

A wake-up call to Publishers.

Ian Richards'
Tottori UniversitY

[The author responds to'Rube' Redfi'eld's
piece in June's ON CUE, where he reviewed

Atlas: Learning Centered Communication'/

'Rube' Redfield's recent criticisms of the Atlas

series of textbooks in the June issue of ON

CUEwasa useful attempt at providing
Dractical feedback for a-book which looks fine
in theory. Teachers are often given very little
informa:tion about what sort of 'road-testing' a

textbook has had, and thus published feedback
--the more critical the better--is an important
responsibility for teachers. Textbooks are big
business for publishing companies these days,

and teachers should be encouraged to be

choosy. Redfield is right about transparency'
which he defines as when'the activity
sequencing and set up are self-explanatory and

reciuire litt]e or no prb-lesson preparation'' In
faCt, most teachers would choose transparency
above any sort of methodological correctness'

That said, I haven't used Atlas, so I do not
plan to contribute to any debate on the relative
merits. or otherwise, of the book. It was

Redfield's comments about the usefulness of
textbooks that seemed most significant in his
article, especially when he stated that he tried
the book 6n a large class (100 students) and
two smaller clasGs (5-15 students). It is, of
course, hard for a textbook to be expected to
provide conversation material and activities for
a class of 100 or so students, but it is not
unfair. That is the tvpe of class which most
university English linguage teachers face.

Textbooks along the Atlas line may, 9I may
not, work satisfactorily for small, well
motivated classes at, say, a private language
school. Nevertheless large university classes,
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[What fotlow are previews of CUE s Forum
on Higher Education featuring Cheiron
McMahill, David McMunay & Brian
McVeigh. The Forum talces place at JALT98,
Sat., Nov. 21, 4:15-6:00, Room 901.1

Feminist Contributions to
ELT: A Critical Approach
to Language Learning

Cheiron McMahill,
Gunma Prefectural Women's
University

As many have observed before me, the role of
foreign teachers at Japanese universities is akin
to that of jesters and movie stars. We tend to
dance in the margins of our academic
communities on short-term contracts,
sometimes renewable, sometimes mysteriously
not. We are invited to meetings or we are
imperiously "excused." Our sincerest efforts
to speak up in Japanese may be greeted with
chuckles of laughter. Every day is an
adventure, as no one is sure how we fit in or
what our rights are. There are roughly three
foreign men for every one foreign woman
teaching at aJapanese university (19P,6 Gakko
kihon chosa hokokusho). This means foreign
female faculty are even more of a rarity, the
proverbial talking dogs and wise parrots. We
add a bit of diversion and color. But what
advantages are there to living on the margins
this way? What can we do, in our positions,
to subvert, to transform "our" universities?

Everyone must have a different answer to this.
For me, the parallel with the jester holds the
key: he was the only one allowed to mock the
king. Who is the king? Patriarchy in all its
manifestations, the least of which is the
university. What is the jester's language of
mocking (consciousness-raising)? Radical

pedagogies that tenured and/or Japanese
faculty may feel they couldn't "get away
with". Feminist, critical, queer pedagogy,
subverting the institution through the minds of
its students, Creating our own f'utopia" now.

The first step in teaching feminism is to raise
our own consciousness, and become more
sensitive to the male bias and sexism in teacher
training, methods, texts, and in language
itself. The second step, which I will focus on
in my presentation, is to use our power as
teachers in the classroom to create alternatives.
I have been devoting myself to the creation of
a feminist approach to teaching English in
Japan for the past five years. It has been a
group effort in a sense, as I have been
nurtured in my effort by the members of
Women in Education and l,anguage lrarning
(WELL). This group of women teachers and
students meets once a year for three days and
has a lesson and materials swap. Throughout
the year, we share ideas and materials for
classes over E-mail and our newsletter. One
on one, we read each others' papers and talk
over our struggles. So I want to make it clear
that I am very indebted to these women for the
ideas and examples I will share with you
(McMahill, 1998; Vandricks, 1994, 1995).

In my presentation, I'll explain the following
characteristics of feminist language teaching:

1) A focus on women; women are taken
as the standard and not as the exception.

2) The use of non-sexist language.
3) The spirit of egalitarianism. ,

4) The creation of a safe space within the
classroom.

5) Learning from personal experiences
and emotions.

6) Multi-sensory leaming.
7) A critical approach.
8) Starting where the students are.

Next I'll explain some concrete activities
which I have used. Theactivities containall or
most of the elements of feminist language
teaching I have shared above.
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depended on the topic, situation, or
relationship or speakers. For example, the
female assistants of TV programs in Japan
generally talk with reserve to give the male MC
the credit. For that reason the female
assistrants use the polite words for the male
MC. And most women negatively talk about
the sexual topics. Some women are not good
at talking with the strange men. When a group
consisted of men and women discuss
something, some female members are shy of
expressing their opinions. "

"The amount of woments
speech depended on the topic,
situation, or relationship or

x t\t
speaKers. Jome women Are
not good at talking with the
strange men."

As you can see, students were able to
intelligently create critical theories of how
gender infl uences conversational partieipation,
similar to the latest research of linguists. They
were guided in how and where to lmk, but
their conclusions came from their own
observations and lived knowledge. You can
see how in collaborating on group summary
they began to develop their own critical
opinions. I hope this increased awareness will
help them in the future to recognize when they
are not taking an active role in conversations,
to think about why, and to develop counter-
strategies. Subsequent to this class, one
exceptional student has decided to leave our
university and go to Brazil to study ethnology.
It would be particularly nice if some join me in
faculty meetings as colleagues some day!

Feminist pedagogy, as one of a variety of
critical approaches, has the potential for
exposing the hidden power relations in
communicative English teaching as well as in
society as a whole. Yes, there are obvious
contradictions in the ideals and ideas. but I

also think as foreigners in Japan we have
learned to hold many contradictions in our
mind at the same time, and see the worth of
what we are doing in spite of them all.

Women have been primarily
re sponsible for or ganizing
t . . , t , ta

remtntst mnSuage rcacnmg
as a movement.

As Janis Joplin sang, "Freedom's just another
word for nothing left to lose." Foreign
teachers, with our marginal positions in
Japanese universities, may feel disempowered
but at the same time have less to lose in
experimenting with feminist, gay, and other
radical approaches to language teaching. Also,
while women have been primarily responsible
for organizing feminist language teaching as a
movement, men have been attempting to
incorporate gender awareness into their classes
as individuals and there is no reason why men
can't be feminist teachers (Hardy, 1996). I
would especially like to hear about more
activities developed by male feminist teachers
for raising the consciousness of male students
about the male gender role and male privilege.
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is important. The student must follow the
steps-of the master. Each repetition is thought
to iontain something of value. The result is a
high degree of analytic and creative problem
solving. And that probably helps quality
control and leads to perfection and
improvements in the arts and technology that
others have developed.

Criticism of Japanese
education focuses on
the suppression of genius.

Criticism of Japanese education focuses on
the suppression of genius. It is insupportable
to say that the current Japanese education
system has too many barriers to allorv their
student's individuality and to encourage the
geniuses who make scientific breakthroughs.
But it can be safely said that there is little
provision for tracking the super bright to
their best advantage before the graduate
school level. The bright are not expected to
break records'early in life. Accelerated
learning, the skipping of grades bY
intelligent students, hasn't been possible.
The 1998 curriculum was the first time that a
handful of bright and hard working science
students were allowed to enter university at
17 years of age, one year earlier than their
peers. The students were still required to
finish all the required high school credits.

Japan's Objectives for Higher Ed

Japan dearly wants to promote research and
development. Japan has been eager to shed its
reputation as a non-creative adopter of other
people's ideas. It now intends to do more
basic science itself and more of it in a
university setting. Creating new businesses
oriented toward R&D is an important way to
recoverfrom the economic slump. In the
1990s, America effectively rode the waves of
financial. information and communication
revolutions by focusing on starting over
and entrepreneurship. In America, academia

and business are closely linked, and'there is a
well-established system for prbviding funds
to entrepreneurs. Creative business
adventurers can take advantage of
government-offered funding. TOVo of R&D
funding is awarded to business.

Japan's venture business boom started in 1,993

when central and local governments started to
promote R&D and entrepreneurship. Atthe
same time, the Ministry of klucation
announced they also wanted to encourage
creativity. The original drive for this came
from industry efforts to shift emphasis from
product development to research on new
iechnologies. Initial attempts were stymied in
the university system which the Japanese
government considers insufficiently creative.
The July, 1998 University Council interim
report advisory committee to the Education
Ministry recommends students be evaluated
more strictly, review their roles and expand
their graduate schools. The Council thinks
that American higher education provides rich
opportunities for creative talent to bloom and
therefore suggested that Japan's universities
make themselves more like those in the U.S.

Creative EFL and ESP in JaPan

Will EFL and ESP teachers encourage change
in the education system and help to encourage
creativity? The 1991 Revised Standards for
Colleges and Universities led EFL teachers to
fear for their jobs (Oda, 1995). Perhaps it
became a form of motivation intended to
improve foreign language teaching. More !

criticism and stringent reviews of
universities will mme with the release of
the University Council's 1998 report.
Universities will be expected to reevaluate
their curricula, professors will be required
to submit syllabi in addition to updated
research lists, and tenure will depend upon
proficiency in teaching as well as research.
Universiry management will continue replacing
teachers who no longer have "freshness" and
offer short term university contracts. The
bankruptcy of many Japanese corporations has
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Students reflect on how to become more
creative. They are encouraged to take risks in
order to become accustomed to the feeling so
they won't be afraid to go out and try again.
They take photos of creativity in action, write
poetry, and do 10 new things a day.

International University of Japan, in Niigata
Prefecture, encourages their MBA students to
gain on-site experience in companies. Much
of the work is done in English. Teams of IUJ
students study the operations of small
industries by observing and interviewing
ernployees in the finance, manufacturing and
sales departments. Then they apply the
concepts learned from textbooks and case
studies to their findings. Students discuss
the strong and weak points of the compa.nies
and how improvements can be made. The
course integrates knowledge from different
disciplines. In 199'7, McGill University
launched an MBA program in Tokyo designed
for students with varying backgrounds and
work experience. Their courses often ask
students to form study groups to encourage
creativity. Diversity is synergistic if there is a
common vision and common purpose agreed
upon by the group. Then it is possible for
diversity among the group members to unleash
talent, potential, and creativity.

Fumie Otsuka teaches a class called
Creativity and Communication in Ibaraki
Prefecture. She introduced the new course,
which has been adopted by other teachers in
ibaraki, because she found there was no room
for creativity in previous courses. Students
had little chance to work on their own ideas,
instead they were instructed to repeat new
words and sentence patterns until they had
memorized them. Her students lacked
analytical and reasoning skills because they
only knew how to absorb knowledge through
memorization. She now emphasizes group
learning and team presentations, although
some students are very nervous to learn this
way. English ability varies among students.
She says that the most important thing is for
students to do their best. She encourases

students to speak in a loud clear voice. Some
students are not good at paper tests, but can
speak in a lively active voice. These students
receive higher evaluation than quiet students.

There is opportunity for foreign language
teachers who also have the skills and
understanding ofhow to encourage creativity
to take the lead in adoption of the teaching
methods and management styles currently
sought by the Ministry of Education. Change
in higher education continues to depend on
political and business support. Finding ways
to foster creativity will benefit students,
corporations and Japan as a nation.
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culture has often requested thatthe educational
system produce more disciplined and obedient
workers instilled withthe proper attitude
toward labor, especially during the high-speed
economic growth period of the 1960s. Official
reports, along with the general public
discourse about reform, employ terms that,
while high-minded sounding in themselves,
evoke a strong sense of d6jd vu since they
have been recycled through the postwar
decades. Thus, I would suggest the
avoidance of terms such as "creativitS/,"
" individuality, u u liberal ization,"
" diversification, " " fl exibilization, "
" internationalization, " "cross-cultural
understanding," and "world peace." These
terms are worn-out clich6s, and have become
too abstract, sterile, and stuck in the official
discourse to be of any use. What is needed are
more genuine, down-to-earth, and concrete
words. Because discussions and discourses
about reform in Japan's educational system is
infested by a tyranny of bnzz words, I suggest
we call a spade a spade. For example,
consider "creativity." The problem is not that
Japa.nese studbnts lack "creativity" (as if more
classes in art are needed), but that they are
given too few opportunities once the
examination race begins in middle school to be
spontaneous, self-expressive, and free of the
demands of examination pressures. Another
example: the incessant sloganeering about
the need for "intemationalization" and
"cross-cultural understanding" have numbed
many inquiring minds about the importance of
genuine tolerance, open-mindedness, and
progressive thinking. Rather than engaging in
an exchange of platitudes and mutual "feel
goodness," instructors should point out
instances of racism, ethnocentrism, and
chauvinism (in and outside Japan).

Many of the problems we witness in Japanese
education are not pedagogical, but political.
By political, I mean to say that the purpose of
education in Japan have been so thoroughly
monopolized by business interests that
individual students and their families have verv
little participation in the learning process,

unless one sonsiders excessive exam-
preparation, cram schools, and anxiety about
iest scores genuine learning. In other words,
we should ask who is education for? For
students? Or for corporations and Japan the
nation-state? Because so many assume that
"being Japanese" overrides other concerns, it
is the corporations and Japan the nation-state
that often win out.

We are all aware of the serious legal and
personal problems facing many of our non-
Japanese colleagues working in Japanese
universities and junior colleges. Such
problems are only the most obvious aspects of
a much deeper and disturbing predicament
which is driven by an unhealthy segregation of
those who "Japanese" and those who are not.
Whether one explains this segregation as

racism, nationalism, ethnocentrism, or
bureaucratism (or by pointing out that such
segregation exists in other societies as if this
excuses discriminatory practices in Japan), it is
destructive of open, liberal, tolerant societies
(not to mention truly enlightened learning).

My point is not that women
in Japan should not be
socialized to be feminine or
"ladylike." Rather, we should
be aware that being
'ladylike" is neither innate
nor determined bv nature.

Though there are some schools that have made
genuine efforts to integrate non-Japanese into
their programs, unfortunately at some places
non-Japanese instructors are not regarded as

full-fledged faculty members. Because of the
Japanese/non-Japanese distinction, the role of
foreign faculty is either idealized or denigrated.
We have all heard about the latter. Butthe
effect of the former is just as baneful. This is
because non-Japanese are sometimes regarded
as "cultural ambassadors," who symbolize,

26



LZ

'rueql [JrlJJJ pus 'lcessrp '1uo4uoc
ol Jo^€epue pFoqs 3At ees ol llncrJJrp aJ€

Surlurql go srruoJ ,(q11esqun ur€uec esneceq
{1esne;d :sql sr lulod eq1 1no-doc e sr

Surlurqt qcns tng 'surelqo:d eseqt Eurz,(pue
roJ elqelunocc€ pleq:o paEllqo eq plnoqs

euo ou'(uorlcullsrp eseuedel-uouTeseuedul
'e 'r) uedel ur sruelqord puonucnpe

Jo le^el Ierrurn4s .'tldaap pue lmJlsqe aJow eql
Jo eJeA\? eJe A\eJ ecurs leql 1ee3 ,tueN 'ureq1

punoJe {JoAr pue e:ouEr ,(ldulls 'elqrssod
eJeq,n '.teqlur 1nq ';elrod Jo sJeluec

crleJcn€eJnq eql llnessu Jo lsrseJ.{lenreu
e.tr leql EurlseSSns lou ru€ 1 'remod Jo sJeluec

ol pelceuuocun slenplAlpul puP Jolces eprrpd
eqt IuoU euroi 11tzll eEueqc IeeU 'uonecnpa

eseuedel go uuoJeJ eql ul pr-B tou IIr,u
ppo,{\ eql ur spuoqpe pue'slrode: luewure,roE

'secusreguoc eql IIU'.{1e1eungo;u6
'ecuerpne Jepr/( e Euqcee; Jo rure eql

qlli!\ pensrnd eq plnoqs (s9qcr1c pe-rn Su4eede:
ueqt Jerller) ssnrlcedsrad qseu sJeJJo qcq,lt

Suqsrlqnd pue 8u4ulr'oslv'tuooJsselc
eql ul sI sEurpuulsepun pue suorssncsrp InJesn

steplul o1 eceld aqt 'lelel Iecrlcerd eroru e 1y

' pa{Us {u,t sau,toca q K7lyuapt
asau0dof to ilasaundos

8utaq,, 't71ruapt {o sutto{ asaqt
asn{uoJ {uout os asnu,ag

'Jeqlo qcue ecJoJureJ 3urd,&oerels seosJelo pue
crlseuop' lle JeUe esnereq uoqourlsrp eseuudel

-uouTeseuedel crluurSop eqt Surgoddns
u(qe;eqr'sqilu pue'suu8o1s'sed,(1oe;a1s ur

atuoc ol enulluoc 11r,tr uedel eplflno.{1rsrerrrp
'uudu1 u1qlpr .{lrsrairrp ezruSoca: eseuudel

Irlun 'eseuedul eqt 9o ,,,(1reue8ouroq,,
eql lnoq? sql{u Eutylo4uoc.{lpcr1r1od uo lreq

Sullp: ueql JeIDeI 'sseuqcu s1r SurzruSocer
pue aoueJelol Jo sesop 3uor1s Surlceful f,q lr

urc1dxe ot JeqleJ 1nq',$quepr eseuudulgo lseJ
ol uorlseSSns e tou sl sUI 'eldoed esJenrp
pue'pepcrldluoo'snoeueSoreleq,(1erue4xe

ue :eJe 
'(eqt 

oqrn ro3 eseuedel eql seztuEocer
(dVrc ireqteEot ueno,r\retur,(pq8p oot er€ leql

,{14uepr Jo srruoJ eerqt aql slcedun (1) :s8uq1

o^u seop qcur!\ rt1l1uepl lBuollBu eseuedel
Jo rruoJ uedo e:oru e sl 'ueqJ 'pepeeu sr l€rllA

' pezl.lr- a J euoceq e seuedel-uouTeseuudel
eql Eur,rlo,rur senssr,(ueur'r(puenbesuo3
'eseuede1,,.(11elcan,, Sureq :ssaueseuedel

go lcedsu lercrgredns q8noqt snorlqo
lsou eql ol sTurs ueuo 1r 'fleleungo;un

pue'pegr6,(tu seruoseq r(t1tusp1 oseuedel
Jo ,,eseued€1 8ureq,, ',(14uepr Jo struoJ

eeJrll eseql esnJuoc 'uede1 Jo eprslno puu
ut 'eldosd r(ueru os esnerJg 6sc4suelceJuqc
,,lurcer,, poqe 8uq14 ea\ eJe rg 6(uopellggu
pcplod) drqsuezqrc lnoqe Eun1p1 e,u er€ rO

6eEqpeq 1arnlyncouqe pue cruqte lnoqe turXpl
aa\ erv 'su8rar ueuo uorsnJuoc ,,6esauede1

aq ol u€ew ll seop le{au 'uorlssnb eql JeA\suB
ol stdueue w 'esnemq luerps sr re8uep u qcns

'uede1 u1'e:eqmfuele lsrleuorpu Eunuoceq ;o
:e8uep eql uru ftpuepr puon"u rpr,ilr suecuoc

'esJnoc JO 'sluerunues 6lpuorpu (g)
pue l,,sseuudel u:oq erelr ,{eql esneceq fe,u

uruuec e lcu lsnru aseuudul. :8un1urqt NIIBIoeJ
(1) s:elsyoq pue qtla\ dn slurl seurteuos
usurrruelep I€Jrulnc sq1'('c1e'8un1ees
-snsuesuoc'lecrqcrererq'peluelJo-dnor8

u'ft{su) ,,eseuudel'are ,{eqt esnerJq ,{e,u uregeo
€ loe lsnu eseuedul :wsruruualep lelnrlnc Jo

uos € ruor3 SuFds 1p.{eq1'pe1se88ns,(peerle
sv LuotuluoJ ur e^sq uuoJeJ leuorl€3npe

lnoqu esJnoJsrp eql pue'sJolcrulsur
eseuedel-uou Jo eloJ eql 'uorlecnpa reqSrq

s,uedel;o uorl€zuepuet eq1 op leq1\

uo!snlcuoc

,,'sJolcrulsul uEteto;,, lou'stolcrulsut
.(yereur se pep:u8er e:u sJolcrulsur eseuedel
-uou ueqA\ ur8eq 11mr ,,uonezrleuolletueluln

IueJ 'lle reryy 1qE11JrlsrrceJ etor,u e
ur pe,/rerl aq pporls sJolJrulsur eseuedel-uou

Jo eloJ eIIl {urql I lng 'selceJru uuog:ed o1
galcedxe e.re',(eq; 'uoqnlqsur ue slr-B Jeloleqlt

JoJ I[B-eJnc u 's1uepn1s go,,sJezr3Jeuo,,
pue,,'sJo1BAI1cB,,'sJeulug4ue eJe

.{eql teql A\eh eql seEanocue osle sJolcrutsur
eseuedel-uou Jo ,&\erl .{se1ue; sr-qJ 'puel

pezl Islueplcso pue'pez r Jrloxe 
( 
pJZ rleepr eluos

Jo sue{oluewnq eruoJeq r(eq1 'se;n11nc

,, u8 IeJog,, lueserder ro'fg1d.,$'.{;rldurexe



atr +#H+e
The Japan Association for Language Teaching

College and University Educators Newsletter

ON CUE

CAE Mnnn Awtnn Essars

page 3: "Are You Experienced?" uy Alan MacKenzie

page5:Entrance Exams -- The Reading Example ty Bern Mulvey

page 13: Who Owns the Process? uy Kevin Ryan

page 16: Are Textbooks Meeting Needs of Target Markets? uy Ian Richards

CaE Fonupr Pnnwnws

page 18: Feminist Contributions to ELT tv Cheiron McMahill

page2r:Japan's Search for Creativity uy David McMurray

pasels:Gender, Higher Education, and Reformty Brian McVeigh


