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Magellan K.K.

Magellan K.K. are Independent International Investment Advisers. We
advise the long stay Educational Professional working in Japan, of
whatever nationality, whether Language Teacher, Lecturer or University
Professor on how best to use their privileged expatriate status to achieve
their long term financial objectives.

As an Educator living and working in Japan you have joined the ranks of
the long stay Educational Professionals who choose to live and work
overseas. The motivations to do so are many and complex but common to
most is the opportunity it provides by way of an income higher than could
be enjoyed at home to accumulate some sort of wealth. One of the prices
that all expatriates pay for the benefits of living and working overseas is
that they lose the advantages of the Retirement, Medical and Healthcare
arrangements that their domestically based counterparts continue to enjoy.

Magellan, commercial members of JALT, specialize in the Off Shore
Saving, Investment and Insurance schemes that all expatriates need to
replace those they have chosen to leave behind. Whether your need is to
fill the hole in your retirement planning, save to buy a home or simply to
enjoy the benefits of off shore banking, we can help. With access to the
widest possible range of products in the international market place, a
detailed knowledge of the complex rules relating to off shore taxation,
current and future residence / domicile issues, we can help you design an
appropriate, tailor made solution. To discuss the expatriate solution to
these, or indeed any other financial matter, contact in the first instance,
with no obligation, Jim Neufeld, Magellan’s Country Manager for Western
Japan at :

Magellan K.K.
Grand Palace Bldg. #705
2 -2 - 18 Nagai Higashi

Sumiyoshi-ku

OSAKA
558 - 0004

Tel-: 06 - 4700 - 3158  Fax: 06 - 4700 - 3159 Email: mokk@gol.com
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On CUE

Autumn-Winter 1999 (Vol. 7, Issue 3)

Il. CUE Merit Award
A. This Year's Winners

In this issue we are pleased to announce this year’s
winners of the annual CUE Merit Awards. They are

Lisa MacLeod and Akiyo Hirai. Each award winner has
written an interesting piece for the readers of On C UE
and these appear in this issue. A hearty congratulations
to our winners!

B. Next Year's Nominations

Now is the time to start considering who to nominate
for next year's award. Who is eligible to be nominated
for the next Merit Award? Any language teacher who
has entered the fourth, third, second or first year of
post-secondary teaching as of 1 April 2000 (no age
restrictions). Who nominates a candidate for CUE's
Merit Award? Nominations of candidates for CUE's

Merit Award are requested from all CUE members. The
deadline for receiving nominations is 1 August 2000.
Essays written by the award winner(s) will be published
in the post-conference issue of On CUE. The winner
will receive both a cash prize of 10,000 yen and a year's
free membership in the CUE SIG.

Il. CUE Readers’ Choice Award

We would like to have you, the readers of On CUE, read
and consider the articles that have appeared in issues 1,
2 and 3 of Volume 7 (all the articles that appeared in
1999). Then we would like you to tell us which article
is your favorite. The articles you can vote for will be
listed at this URL:

<http://www.wild-e.org/cue/vote.html|>

CUE SIG will award a prize to the author of the most
highly rated article--more to be announced later.

LETTERS TO THE EDITOR: SWITZER AND ADAMSON
An Exchange Between Cameron Switzer, Arkhe Trading Corporation and

Charles Adamson, Miyagi University

Cameron Switzer writes: In the last issue of On CUE
(Summer 1999), there was an article about the failure
of the Japanese educational system with regards to
English Education. In "Why English Education Fails in
Japan', Prof. Adamson did indeed discuss a large
number of problematic, negative aspects of EFL educa-
tion in Japan. | challenge Adamson to use his extensive
experiences and insights to write a follow-up piece
suggesting positive steps that might be taken to correct
some of the reasons for the systemic failure. After all,
why state a problem if not to try and give a solution?

Charles Adamson responds: Mr. Switzer has chal-
lenged me to suggest positive steps that might be taken
to correct some of the reasons for the systemic failure"
in English Education in Japan. My article, in fact, was
written and put forward as just such a positive step. To
understand why this is so, we will have to look at how
change and adoption of ideas could occur in institu-
tional, bureaucratic and hierarchical contexts in Japan.

Decision-making in Japan is far too complex to address
here in its entirety, but one aspect should be discussed
and understood in terms of my article: when relatively

junior members of staff want to make a change, there
is a seemingly slow but predictable process to accom-
plish it. In my experience, and in that of my colleagues,’
if a person has worked at a school for less than 10
years, it normally takes at least five years to get a new
idea accepted within that school; and higher level and
other types of organizations seem to work in much the
same way, although there is probably more variation.

Some new ideas take longer, some less, but five years
seems to be a good working figure. However, in order
for the idea to take root even within this time period,
certain things have to be done. First, the idea needs to
be introduced, and reintroduced many times, in non-
decision-making situations. The idea must be put
forward as a low-key possibility, but NOT as a reform
proposal for current adoption. This is repeated, as
appropriate contexts develop, two or three times a year
for a couple of years. At this stage it is necessary to
keep the presentation as simple and uncomplicated as
possible. Once the decision-makers indicate a familiarity
with the idea, the descriptions of the idea are then
changed to explanations of how other organizations
have successfully applied the idea. There is still, how-
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FEATURE ARTICLE ONE: RAUSCH

LANGUAGE LEARNING STRATEGIES IN THE FOREIGN LANGUAGE CURRICULUM OF
JAPANESE UNIVERSITIES: A SIMPLIFED "MENU" APPROACH
Anthony S. Rausch, Faculty of Education, Hirosaki University

Introduction

Extensive investigation has shown the importance of
language learning strategies in making language
learning more efficient and in producing a positive
effect on learners' language use (Wenden and Rubin,
1987; O'Malley and Chamot, 1990; Chamot and
O'Malley, 1994; Oxford, 1996, Cohen, 1998). With that
in mind, the development of effective means of accom-
modating both language learning strategies instruction
and actual language use is an increasingly important
focus of research and inquiry.

| believe that the fullest potential for language learning
strategies ultimately lies in self-accessibleinstructional
materials supporting autonomous strategy use--
particularly in the case of the Japanese foreign lan-
guage curriculum at the university level. In this article, |
will outline one possible way of addressing language
learning strategies instruction and language use
through what | have called a Menu Approach. | will
begin by considering the importance of learning
orientation and learner autonomy, both essential for
effective learning strategy use. | will then introduce a
model for Simplified Language Learning Strategies
(SLLS). Then, after considering two important points
relevant to strategies instruction and language use, |
will introduce in a menu-like form what | call the SLLS
Approach, an approach to mastering language learning
strategies that encourages autonomy but remains
accessible to the learner in a manner which can com-
plement existing university-level Japanese foreign
language curriculums.

Learning and Autonomy

An important part of mastering a foreign language is
mastering learning. Mastery of the fundamentals of
learning is not only important in aiding language
learners in (1) consolidating vocabulary, (2) acquiring
basic structures, and (3) accumulating the necessary
linguistic and communication skills, but (4) such

mastery of learning skills puts the learner in active
control of their own learning processes. The process of
becoming sucessfully at learning nurtures learners who
are autonomous and seek individualized approaches to
specific learning objectives. An approach which in-
cludes conscious consideration of the process of
learning as well as a mastery of typical language
syllabus content contributes not only to more effective
mastery of that specific content in the traditional
educational setting. It also helps lead to the develop-
ment of lifelong learners, be that in language learning
or some other area of interest that at least initially
requires metacognition.

[t must be added, however, that culture and practice
have been found to exert a significant influence on the
development of such an orientation to learning
(Oxford, 1996). In Japan, cultural beliefs that in part
dictate--and educational practices that reinforce--a
teaching-centered orientation rather than a learning
orientation might be viewed as important factors that
diminish motivation as they reduce learner autonomy. A
perceived lack of student motivation toward learning,
along with the desire on the part of many Japanese
students to receive and absorb in a passive manner
knowledge provided by teachers, are typically offered as
major obstacles to effective learning in Japan (see, for
example, Dadour and Robbins, 1996).

A Model for Simplified Language Learning Strategies

The concept of learning strategies is based in part on
cognitive learning theory, in which learning is seen as
an active, mental, learner-constructed process. A
seminal definition of language learning strategies was
developed by Rebecca Oxford (1990), and is described
as specific, self-directed steps taken by learners to
enhance their own learning. The most comprehensive
language learning strategy scheme, the Strategy
Inventory for Language Learning (SILL), developed by
Oxford, separates strategies into two strategy orienta-
tions and six strategies groups: (1) a direct learning
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materials that learners might use in this simplified
'model include specific descriptions and explanations,
instructions for and examples of use, and exercises for
specific strategies. See Table 1 (above) for a more
holistic presentation of the simplified model.

Instruction and Use of Language Learning Strategies

In principle, language learning strategy instruction and
use can be undertaken at any educational level, in any
number of forms, including both general and specific
language learning skills objectives (Oxford & Leaver,
1996). Two important issues to consider in the instruc-
tion and use of such strategies are (1) the degree of
curricular integration versus detachment and (2) the
level of learner control.

Integration Versus Detachment

The degree of integration of learning strategies into the
existing curriculum can in reality be conceptualized as
reflecting a continuum which extends from fully
integrated, curriculum-based programs to detached,
task- or skills-specific instruction with near autonomous
use by the learner. Indeed, several fully-integrated
curriculum-based language learning strategies instruc-
tional approaches have been developed (see Oxford,
1996; Cohen, 1998). However, one of the most
important factors in successful strategy instruction
depends on just how informed it is: the need, useful-
ness, and benefits of a given strategy are emphasized
along with a focus on direct, explicit instruction. This is
true because of the emphasis which can be placed on a
conceptual three-sided basis--that of learning objec-
tive/learning strategy/learner need and fit--for selecting
learning strategies. Ultimately, the strategies which
learners make the most use of and those which yield
the most benefit are not necessarily those which reflect
the best fit in terms of the learning objectives. Rather,
those which prove popular with students and bring
tangible results are ones readily adapted to their
learning level, disposition, and real-world goals.

Moreover, adoption of fully instructional curriculum
models with integrated strategies entails adjustments
on the part of teachers. It is teachers who must un-
dergo the crucial conceptual shift toward a learner-
centered classroom, making the necessary adjustments
in their existing curriculum, and learning the specific

techniques of language learning strategies and instruc-
tion. What's more they must accept the problematic
element of uncertainty inherent in curriculum change.
Teachers are often uncomfortable with making such
changes and thus ignore or resist introducing learning
strategies (Nyikos, 1996). This is particularly true in an
environment rife with pedagogical and curricular
contradiction concerning how and what students
should be taught, as is the case of education in Japan
(though true of many other national educational
systems as well).

Learner Control

The idea of a control continuum is a notion developed
by Oxford and Leaver (1996) to describe the successive
levels of awareness, attention, intentionality, and
control (or autonomy) which learners can develop in
their use and understanding of language learning
strategies. In any given learning situation, students will
be at different learning strategies levels and will ap-
proach increasing levels of learning strategy control
with different time frames.

The first step in strategy instruction is generating
awareness, which can be accomplished by introducing
the concept of learning strategies and having learners
complete a learning strategies use assessment. Assess-
ments--activities such as surveys, think-alouds, diaries,
and group discussions--do not explicitly or directly
implement strategy instruction. Instead they can be
used to help students reflect on their own intuitive and
already existent intentional strategy use.

At the attention level, the language learning strategies
model is introduced and learners note which strategies
are used for specific learning tasks and objectives,
thereby developing an individual database of learning
strategies. Intentionality is an active step in which
learners autonomously select strategies for learning
objectives on the basis of a triangular fit of individual
learner/learning objective/learning strategy and their
increasing experience.

Control is considered the highest level of strategy use,
in which learners plan, self-assess, and evaluate overall
strategy use and self-adjust use while continually
incorporating a broad range of language learning
strategies in their studies. In a sense, learning strategy
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menu in an actual learning exercise, albeit with a
specific learning or traditional skill orientation.

SLLSM instruction and use as presented in the menu
schema can be facilitated through an in-class introduc-
tion and description, variously combined with model-
ing, practice, evaluation, and directed toward the goal
of strategy transfer. Such instruction can be undertaken
on a regular, random or one-off instructional basis,
and, if materials development is a concern, can be
incorporated into language textbooks as independent
learning sections or simply left to a totally separate
guidebook. The latter type of material would be an
appropriate means for instructors who have no inten-
tion of teaching for comprehensive mastery of the
learning strategies in their classes, but who would like
to include it in their materials for students' independent
work.

At present, | am conducting protocol feedbacks for use
in developing a detached guidebook to be used to
supplement established curriculum and syllabuses at a
national university. In settings such as this and with
this type of material, once the learner has achieved
relative levels of attention, intention, and control, the
Menu can be used as a guide in the selection and use
of specific language learning strategies as dictated by
task objective or learner need.

Use of the SLLS Approach Menu should prove to be
fairly straightforward. Given a Learning to Learn
orientation, for example, a teacher or learner might
simply work through the various steps as specified in
the Menu by using the descriptions, explanations,
examples and exercises accompanying the materials
together with whatever content is required by the
curriculum or chosen by the learner. Likewise, given a
Learning Process orientation, the learner could ap-
proach the material to be learned using the steps
outlined in the Menu, again using the detailed descrip-
tionsand the like that accompany the Menu. Given a
topical orientation, such as a Traditional Skills orienta-
tion or a Language Structural orientation, specific
learning strategies from the appropriate Menu sections
might used to master the material. However, the
potential for interpretation and variation in the use of
leaning strategies should prove near limitless and
bounded only by the users' needs and imagination.

Conclusion

| have at least implied that instruction and use of
learning strategies must be amenable to the existing
curriculum and prevailing learning culture while striving
to be accessible for both curriculum-oriented teachers
and potentially independent learners. With this goal of
flexibility in mind, | have further implied that the
existing models of learning strategies are either too
complex, too highly integrated with particular contexts,
or too curriculum- and teacher-dependent to be of
practical value to the independent language learner.
Thus, in this article | have proposed and outlined an
SLLS Approach which | believe is clear, sufficiently
detached from program idiosyncracies, and potentially
more responsive and oriented to learners. It is, there-
fore, a scalable and adaptable model meant to comple-
ment ANY specific foreign language curriculum. At
this time, this Menu Approach exists mostly in the
world of the discourse of this article. However, the next
step will be to construct a theory-in-use that will enable
me to report on the development and testing of actual
SLLS materials for classroom instruction and individual
learning.
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Miccoli, 1994; Soga, 1998; Wringer, 1998), teachers
increasingly have the liberty to select, develop, and
adapt authentic materials for their courses. As such,
instructors can now ensure that women are not under-
represented or depreciated in their course materials.
Moreover, a content-based approach in EFL, where
discussion is an integral part of the course, is more
conducive to critical and feminist pedagogies which
emphasize a critical inquiry into one's social reality.

To introduce this unit, | facilitate a consciousness-
raising activity. In groups, students brainstorm and
write down as many people from Japanese history as
they can think of in five minutes. To create a game-like
atmosphere, which students reportedly enjoy a great
deal, | bring in a kitchen-timer from home. When the
bell goes off students from each group write on the
board all the names that they could come up with
under the appropriate column "male" or "female.” The
group with the most names is the winner. invariably,
for each group there are as many as 22 names under
the male column with as few as three under the female
column.

Next, | ask the students to look at the board and tell me
what they see. Surprisingly the conspicuous gender
disparity is not always their first observation. Some
students, for example, reply that many of the men listed
on the board are government leaders or samurai
warriors. | encourage the students to look again and
tell me what else they see. Eventually, students will say
that the vast majority of people listed are men. Upon
asking students why this is so--why most of the names
are men--my students' faces stare back at me with
blank or puzzled expressions. One or two students may
remark that most of the people on the lists are men
because men were more active in history. And when
probed further, a student may explain that this is
primarily due to the prevailing cultural norm of the
times--of ryosai kenbo or "good wife, wise mother."
Sometimes a student will comment that this traditional
idea of "men in the public world and women in the
private world" is discriminatory.

Using an OHP, | then show the students photo prints of
various Japanese women mostly from the Meiji, Taisho,
and Showa periods and give them a brief introduction
of each. | ask the students if they have ever heard of any

of these women. With the exception of perhaps one or
two of the 12 women shown, none of the students
have heard of any of the women. This has been a
consistent response among first and second-year
university students over the past three years. | pose the
questions to my students: "Why do you think you have
never been taught about these women in school? Why
have you not read about them in any history texts?"
After some urging, one or two students may reply that
the majority of historical texts are written by men and
thus it is the way history is written which excludes or
minimizes women's contributions.

| emphasize how this kind of discrimination is not
peculiar to Japan--it is universal. | share with my
students that in schooi |, too, did not learn about many
women in history and that it was only when | started to
read on my own that | became aware of the many
exceptional and talented women whose contributions
to culture, politics, education, science, and society, are
obscured.

Through this activity students do seem to gain a more
critical perspective of the way history is written. A
student's journal reaction to the consciousness-raising
activity:

| think that your method was very interesting and
effective. At first we did not know your intention. We
felt we were playing a game and it was fun. Then we
saw almost men's names on the board. When you
showed pictures of Japanese women almost we didn't
know them. Then, | got it! You explained that it was
men who wrote most of history. Now | understand
discrimination better.

The Role Models

All 12 of the Japanese women | introduce to my
students have in common an independent spirit and a
determination which helped them struggle with the
gender discrimination of the times, achieve their
dreams, and set precedents for other women. Here |
will briefly introduce three of the 12 women.

Ogino Ginko, after contracting a venereal disease from
her first husband and becoming disillusioned with the
medical treatment she received, resolved to become a

doctor. Ogino fought the sexist barriers barring her

70
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Johnson (1997) point out, that "public speaking skills
are increasingly important for global citizens who must
create practical solutions to the world's existing and
future problems (p. 16).”

Student Reactions

Are these women role models for my students? Are they
really inspired by them? | think their words speak for
themselves. Here are some sample journal entries (in the
students own language):

She [Kono Yasui] was studying very hard, so she showed
that woman can study about science as a man...She was
not married, but | think that she was happy. Because
she could continue to study that she likes. | think
thatwoman's happiness is not only marriage.

| am deeply moved that this woman [Kono Yasui] was
absorbed in her favorite things and finished her life
happily. | envy her life because | have nothing which |
am absorbed in. | want to find my favorite things and
study hard about it...| am sure that she had big courage.
| want to be a strong woman who can do my favorite
things.

| respect Toshiwo Takai. She was poor. She worked very
hard. She like working. But she hated discrimination. So
she did union activities with her companion. She
continued a labor movement her lifetime. | respect her
way of life. She had her opinion. And she carried out it.
She made effort a lot of thing. | want to have my
opinion tightly. And | want to live like her. | think
women still suffer from discrimination. | think women's
rights still have a long way to go. But, | want to make
effort solving these problem.

She [Yamashita Rin] had never changed her attitude till
people had came to recognize her. | like this because |
feel her strong will. And | like that she left home
because she struggled with women's role in society. She
lived having strong will and she had never been a slave
of gender role. Her attitudes set a good example to
women in future.

I heard everyone's research about a woman. | thought
that women is strong, so I'm very happy as a woman.

Final Comments

It is my hope that, through learning about the resis-
tance, the struggles, and the achievements of these
women, my students will be inspired both to aquire the
courage to dream their own dreams and to struggle to
achieve them. At the very least, students will have
taught each other and me about the accomplishments
of Japanese women in history; furthermore, by doing
this, they will have corrected, at least in part, the
gender imbalance so prevalent in all our lives.
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courses is on improving comprehension of longer and
more complex academic lectures, developing clear and
accurate methods of taking notes, and organizing
information in a useful format.

The speaking component prepares students to commu-
nicate successfully in social and academic environments
at university. Improving both fluency and accuracy are
the goals of all courses in this area. Instruction is given
on how to express an opinion articulately, agree or
disagree effectively and persuade and argue a point
convincingly. The emphasis is on developing the ability
of each student to make speeches and oral presenta-
tions, to gather information, to participate in classroom
and panel discussions, and to use computer technology
for research and presentations.

Students’ Future Needs

After entering employment at the university, | realized
that | was unfamiliar with the academic aspect of
language teaching. Instead of teaching based on the
requirements of the Ministry of Education, | now had to
teach according to the needs of the students, based on
their future plans, studying in the United States. My
students were everything that an energetic teacher
could hope for--their attendance was predictable and
they were eager to learn the language. | was ready to
use all the theoretical and practical aspects of language
teaching that | had studied to help the students reach
their goals. | practiced such methods as audio-lingual,
audio-visual, cognitive code, counselling-learning,
learning through actions, lexis-based, listening ap-
proach, natural approach, partnership learning,
suggestopedia, and task-based approach. What one
tends to overlook when getting involved with such a
situation is the possibility of overload, not necessarily
from the aspect of the students but for the teacher.

Journals and Overload

This is exactly what happened with my classes. | was
very interested in student journals, and this was the
chance that | had longed for to utilize every possible
aspect of journals | could think of based on the course
components. The homework was different in each class.
For the writing class, the students were to write one
complete page in a notebook everyday about a topic of
their choice. The topic could have been about their day,

their hometown, their family, best friend, and etc. |
collected the journals twice a semester, read them and
wrote comments about the content.

The reading class was to keep two journals--one for
reading and one for vocabulary. For the daily reading
journal, the students had to find an article from a
newspaper, magazine, or pamphlet, read it, paste it in
the notebook and write a summary about the article
with their personal opinion about it. The vocabulary
journal was used to record the new words and phrases
they encountered. The students were to enter a mini-
mum of five words or phrases a day and were to write
down a synonym, antonym, and a definition in their
own words. | also collected and checked these journals
twice a semester.

The listening/speaking journals were assigned and
collected weekly. These journals consisted of three
listening sections where the students had to listen to a
song, a movie, a documentary, a radio broadcast, or
NHK English lessons. The students had to record the
date, time, and give a summary of what it was that they
listened to. There were two assignments in the speaking
section and the students were paired with a listening
partner in the class with whom they were to meet twice
a week. As in the listening assignments, the students
were to record the date, time, place and activity, along
with a summary of the conversation and new words or
phrases they learned.

After assigning the homework, | encountered a big
dilemma: checking their journals. Not only was it time
consuming for me, but the students also complained
about not having the time to write and found it
difficult to think of or find something about which to
write. In order to help the students with their writing
journals, | handed out a list of topics to write about.
They felt that the topics | suggested, however, were not
related directly to them personally, or the topics were
just not fun to write about and eventually stopped
writing in their journals.

A Successful Shift to Student-Centeredness

To combat this problem, | changed the style of the
journals. The students were given fifteen minutes at the
beginning of class to work with their partner, who was
someone he/she felt comfortable with and had similar
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SPECIAL FEATURE II: HIRAI CUE MERIT AWARD ESSAY

THEORY AND EDUCATION (A SUMMARY)
Akiyo Hirai, 1999 CUE Merit Award Winner, Institute of Modern
Languages & Cultures, University of Tsukuba

(Note: Prof. Hirai's full essay is written in Japanese, but
due to the limitations of our desktop publishing pro-
gram, we are unable to provide you with the entire
essay. Fortunately, Prof. Hirai has been most gracious in
providing us with an English-language summary that
adequately explains the thrust and importance of her
work.)

Since the fall of 1995, | have been learning about
theories of language teaching and learning in the
doctoral program in TESOL at Temple University.
However, the more | learned about teaching theory, the
more | found a disconcerting gap between theory and
my actual teaching: | lost self-confidence in my way of
teaching, and | began to wonder to what extent theory
is reflected in my classes.

Many researchers in our field put a higher premium on,
papers and presentations than they actually do on
teaching. In turn, this leads them to put little effort
into their teaching. | further questioned the validity of
the assumption that, if one is a good researcher, one is
necessarily a good teacher as well.

One teacher who warned me about the pitfalls of the
research-oriented tendency was Dr. Sandra McKay. In
her course at Temple University, she discussed at length
the importance of the research-based classroom. As
one assignment, she asked us to write a critical review
of an actual paper that we were each planning to

publish. Reviewing my research paper, | realized what
was missing as | struggled to connect the findings of
my research with my actual teaching. Through the
experience of critically reviewing my paper, | learned
that whenever we do research, we must think about
how our findings actually can be applied in the class-
room.

1

In fact, Dr. McKay calls for a re-consideration of the
value of all "theory-based" research and for the adop-
tion of a more questioning stance towards the so-called
experts who perpetuate such research. This year, |
started working at the University of Tsukuba as a full-
time teacher. In my work, | would like to make further
efforts to bridge the gap between theory and educa-
tional practice, functioning as a researcher and teacher
who does research for the sake of education--not
research as a means to its own end. | would like, in a
word, to work towards theory-based, effective teach-

ing.

A former Rotary Scholarship winner, Professor Hirai
received an MA in TESL at St. Michael's College in
Vermont in 1987. Despite the demanding schedule of
working as a translator, interpreter, and part-time
teacher at four universities, she entered the doctoral
program in TESOL at Temple University Japan in 1995.
She has since started working as an assistant professor
at the University of Tsukuba (in 1999), and is currently
completing her doctoral dissertation.
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situations that occur in teaching (p. 177)" (or writing,
studying, getting used to a new culture) may be
heightened. It's a book that is well worth reading.

CYBERPIPELINE: ONLINE COMMUNITIES
DISCUSSION LISTS & E-GROUPS, PLUS--BOOKSELLERS

Charles Jannuzi, On CUE Co-Editor

A Sense of Community

It is hard to say just what makes a community on the
Internet and WWW. Some people are concerned that
too many of us spend far too much time on our
internet-connected computers than we do experiencing
the real, face-to-face world. But if people spend more
of their time on the Internet interacting with other
people and less of it watching non-interactve and
usually uneducational primetime TV, is the time so
spent inherently such a bad thing?

Let’s define online community as non-random, poten-
tially on-going social interaction and group parti-
cipation displaced and deferred through computers,
networks and software. | suppose that how people
actually experience community and a social life through
a connected PC varies enormously, and that anything |
might wish to say in an article of this length will be
highly selective. | want to look here at what | have
found as activities and “places” that provide for me a
sense of belonging as an English-speaking, ex-patriate
American teaching EFL in Japan.

Group Discussion Lists and Related Sites

E-mail is a basic thing to do on your computer and the
Internet (and now the WWW) and has been around a
long time, relatively speaking. The newer activity of web
browsing now rivals in popularity TV, phones and
driving as something we do with a machine everyday. |
have found discussion lists and websites to be tremen-
dous professional and personal resources and hope that
some of the following prove helpful to you.

The CUE SIG: A Real Online Community

First, please note that the CUE SIG of JALT—one of the
largest and most active groups in JALT—is also a
significant online community. The CUE SIG maintains a

homepage at the acclaimed teacher and learner
development site <http:/www.wild-e.org> (itself
something of an online community in its own right).

To get to CUE on the WWW, try:
<http://mwww.wild-e.org/cue>.

There you will find a fully searchable archive of On CUE
articles (you can navigate there easily from the sidebar)
that is constantly being updated as well as the latest
information on the upcoming CUE SIG events. So check
it out!

Second, did you know that the CUE SIG is also active on
its own listserv? That'’s right, any member of the CUE
SIG can join, receive from and post to the growing
CMN-TALK list. The list participants post and exchange
ideas on a number of topics. It is a good place to go for
general discussion, but it is also a place that will yield a
lot of information for specific inquiries (like a thread this
year about the use of closed caption technology for
teaching a FL). Recent discussions on the list that drew
a variety of opinions and prompted a healthy exchange
of ideas include the following: (1) discourse styles for
personal and public communication; (2) alternative
structures for presentations at conferences to enhance
participation; (3) the influence of the exam system on
EFL education in Japan; and (4) managing asssignment
schedules and deadlines for evaluation and grading .

To join the CMN-TALK list send an e-mail with nothing
in the title but with the command:

subscribe CMN-Talk.

Place this in the body of the e-mail and send to this
address:

<requests@cedar.miyazaki-mu.ac.jp>

There is also a digest version, which compiles all posts
into one daily version, which you can request at the
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This listserv is mainly educational and non-profit, and it
is provided for teachers of English in higher education
institutions, but interested teachers from schools and
language training centres can also subscribe to the list.

Contact Thiraboon Terry Somboontakerng at::
<sthirabo@chula.ac.th>

Starting Up Your Own E-Mail List

It used to be that lists were pretty much limited to
those with an inclination to get and learn the special
listserv and majordomo software and who had the
dedicated hardware and internet connection to run
them. Not anymore. Services on the WWW make the
same basic functions available to anyone with a
connection. | manage and moderate, for example, a
list for the FL Literacy SIG of JALT that distributes our
publication, Literacy Across Cultures (LAC), in an e-mail
form (to subscribe send me an e-mail titled LAC to:
<jannuzi@hotmail.com>).

The list that | do started out as my own private one
maintained and sent from my Windows 98 PC and its
MS Exchange e-mail program. There are problems with
this: first, it is easy to get an address book so large that
it is difficult to manage on an e-mail program meant
for personal use, and second, your server might
recognize you as a spammer if you are doing mass
mailings from your personal computer (ISPs usually
want you to sign up for a special membership that
allows you to do lists). So | transferred my privately
maintained address book to the egroup site and was
quickly able to grow my mailing list to over 650
subscribers worldwide.

The solution that allowed me to do this is found at:
<http://www.egroups.com>

At this site you can join the thousands of lists that
already exist and you can start your own. The interface
(using an advanced browser like Netscape Navigator or
MS Internet Explorer) is a little complex because of the
array of services and functions there, but in very little
time you can run your own list at no cost to you and
your group. Such lists are also a great way to bring an
entire class online—either to have it replace the class-
room or to supplement traditionally delivered lessons.

Other sites that provide similar services (thanks to Kevin
Ryan of the CALL SIG of JALT for some of this list) are.

< http://www.excite.com/communities >
<http://www.listbot.com >
<http://www.planetall.com >

With Planetall.com so far my activity has been limited to
joining an already existing EFL Teachers’ Group, and the
procedure for creating a new group is not clear to me.
Listbot, | have verified, works very much like Egroups
but with fewer services available to the list manager.

You are invited to send feedback to On CUE about your
experiences using any of these mailing list sites so that
readers can learn from your experiences. Tell us which
sites are best for you and why and describe how you
used them for your professional activities and teaching.
Maybe you will want to invite On CUE readers to join a
group that you have established devoted to your special
area of interest.

Holiday Bonus: Booksellers on the WWW

The holiday gift-buying season is upon us again, and at
this time of year | like to highlight sites that are of use
to On CUE readers for gift buying—especially readers of
English in a country where English is not the main
language, such as Japan. (Note: These sites are of a
commercial nature and are not endorsed by the CUE
SIG of JALT or JALT, and readers are advised to make
proper inquiries and to use appropriate caution and
security measures such as encryption when making on-
line purchases.)

Books are a natural for commerce on the Web (along
with software, videos, and musical CDs) because the
sites selling them can provide you detailed information
about far more titles than any bookstore could possibly
stock. There are different types of book sellers on the
WWW: firms specifically established to sell on the Web,
book retailers who have moved on line because of the
rapid growth of Amazon.com, and speciality presses
and bookstores who carry a limited line. These are the
book-selling sites that | have found useful to feed my
bibliophile habits:

<http://www.barnesandnoble.com>
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think that there is as much variation within dialect
groups as across them in this case, so trying to pin a
certain choice down as belonging to a national identity
or dialect (e.g. an Americanism, etc.) may not be very
illuminating here.

If the initial [h] sound stays rather unvoiced and
aspirated, then saying "a" makes good sense. If the [h]
sound drops out altogether (because of an analogy
with "hour" or "honest'?), then it makes good sense that
"an" is used (the question really being of how to best
link the one indefinite article of English with the
following word, the question of whether to intrude or
elide sounds in order to do so).

If there is a glottal movement or constriction as the first
sound in the word "historic" that helps links the article
with the word, then | could see "a" getting linked
without an [n] sound because the tendency would be
to treat such a glottal sound as a full consonant. If the
initial [h] sound reduces somewhat but is still psycho-
logically felt to be there, | could see it linking easily to
an article without the [n], too.

However, | can even motivate saying "an historic" if the
[h] sound reduces and becomes voiced (less sibilant)
but is still felt to be there. This, | think, is what | usually
say. Why? On the one hand, the first syllable of "hi-
stor-ic" is reduced (the stress falling clearly on the
second syllable of the word) and the [h] sound becomes
voiced between the article (comprised of two voiced
sounds, with the [n] also nasal) and the following vowel
sound. On the other hand, | am aware of, or at least
anticipate, some aspiration, especially since the [h]
sound is soon followed by an aspirated [s] sound
(actually an aspirated [st] cluster) in the next syllable.
When | stop to think about it, it feels like it could go
either way, with "an historic" intuitively working the
easiest for me. | recently heard someone say, “Well,
that was an hysterical thing to do!.” Is something
along the same lines happening here?

The relationship of the possible vowels of the article
with the possible ones in the "hi-" syllable might also be

important here--it could be said that assimilation is
working forwards and backwards, reciprocally, in this
case. A final possibility might be this: whether | say "a"
or "an", the vowel of the article is a reduced one
preceding a noun. The [n], if it is produced, might
actually serve as the initial spoken consonant of the
"historic" that follows: "a nistoric".

Now this is analysis is based on introspection and
fallible consciousness of my native English ability; but
clearly, if | want to understand why | say what | say,
perhaps | had better understand just what it is | actually
do say before | refer to rules set down purporting to be
about the grammar of English (often prescriptive rules
for Written English at that).

With the case of another word beginning in [h], "a
hotel", | know | do not say "an hotel" because even
though the first syllable "ho-" is not as stressed com-
pared to the second "-tel", the vowel in the first does
not reduce to the neutral, unstressed schwa and the
initial [h] stays an aspirated one. That seems to be the
rule operating for me in this case. | have encountered
people who claim that "an hotel" is natural for them
because they drop the initial [h] sound--perhaps
reflecting a French influence here? Is such a normal
pronunciation by some considered pretentious or
pseudo-learned by others?

I do have to wonder why someone who says "an 'otel"
(with no pronounced [h]) would find it peculiar for
someone else to say "an 'erb tea". Let's all be tolerant of
how others speak, shall we? Before we question
someone else's English just because it does not conform
to our own (or conform to our prescriptive conscious-
ness of our own), let's consider: (1) variation can be
psycholinguistically motivated; (2) it can be found in the
corpus data; and (3) it is the reality of language across
registers, dialects, idiolects, ingroup jargon and slang,
and linguistic modes (spoken or written). Here's to a
celebration of an expressive multilingualism and a
plurality of usage within our wonderful language,
English!
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CILT in the UK so that the content of On CUE finds its
way into databases that allow for dissemination
worldwide. We believe that On CUE has the potential
to become a world-class teaching publication for
college and university educators, and all these steps
bring us closer to seeing our journal expand its con-
tributor base and its distribution network.

All credit for this year's On CUE (Volume 7, Issues 1-3)
goes entirely to Charles Jannuzi and Bern Mulvey. They
have helped take On CUE in new directions and will be
missed next year, as they are devoting their energies to
Literacy Across Cultures, a publication of the FL Literacy
SIG of JALT. Both the editorial teams of On CUE and
LAC hope to maintain strong links between the two
journals through the occasional reprinting of articles, in
the interests of mutual cooperation and broadening the
readership for contributors' work. We are also investi-
gating similar 'sister-relationships' with suitable overseas
journals. Everyone involved in CUE would like to thank
them for a job well done. We hope to continue their
efforts at expanding the range, appeal, and quality of
On CUE. At the same time, we would also like to give a
warm welcome to the new publication board headed
by editor-in-chief Michael Carroll. The other members
of the publishing board who volunteered at the AGM in
Maebashi (we think the wine may have played a part!)
are: Silvina Ciccarelli, Joe Tomei, Debra Pappler, Mark
Weinkle, Lisa Macleod, John Mclaughlin and Steven
Snyder. Also, Steven Snyder will be the new Reviews
editor and Debra Pappler will be in charge of the
Opinion and Perspectives section.

A Look Ahead

The coming year will be another busy one for CUE, with
a new editorial team for On CUE, our own mini-confer-
ence, a strong presence at both JALT and JALTCALL
2000, and other activities yet to be confirmed. We hope
that CUE members take advantage of these great
opportunities for personal and professional develop-
ment.

Our primary goals for the remainder of this year and
through 2000 are (1) increased membership and (2)
increased international profile. To this end, we are
sending representatives to the Thai TESOL mini-confer-

ence in December and to IATEFL in February in Dublin
with promotional material for CUE.

CUE also hope to increase international involvement in
the JALT National Conference by setting up a program
of visa sponsorship for educators in developing coun-
tries. Any contacts that members could provide to
facilitate this would be very helpful.

New Directions

It was agreed at the CUE AGM that decisions about
CUE plans for the future be more democratic. Democ-
racy is about informed participation. With that in mind,
we hope to step up the amount and quality of the
information we make available to you, both in the
electronic form on e-mail discussion lists like CMN-TALK
and JALT-TALK but also in the print form, with this
section of On CUE especially devoted to our SIG's news.

Also ratified at the AGM was the decision to push CUE
in a more international direction. One project that we
would like help with is contacting organizations with a
focus on colleges and universities in other countries.
With the expansion of the Internet, the possibilities for
international collaboration on publication, research and
conferences are endless.

To aid professional collaboration, we are currently
working on the mechanics behind a resedfch database
which will simultaneously be a form of online CV for
CUE members and a way to find others with similar
research interests for collaborative projects. Hopefully,
all CUE members interested in research and publishing
(which should be all CUE members!) will participate in
this new online venture.

The CUE Forum At JALT 2000

The CUE Forum is already a permanent fixture on our
annual calendar. CUE's mini-conferences and forums
aim to attract and involve as many college and univer-
sity educators as possible. However, in order to do this
we need to know what they/you want. What themes
would you like to see a future mini-conference/Forum
on? What formats should they take? Should we invite
featured speakers? If so, do you have any suggestions?
Do you have any other questions you think should be
discussed? Please send your ideas and replies to Eamon
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The scope of the conference includes content- and
theme-based education, sheltered- learning, and
content classes taught in the learner's second language,
with possible connections to skill-based learning and
the learning of foreign languages for specific/special
purposes (e.g. ESP, EAP).

The aim of the conference is to explore how such
approaches to learning language are being imple-
mented in Japan and neighboring countries, what
issues arise from their implementation and what future
they have within individual classrooms, institutions and
education systems. It is also the aim of the conference
to offer practical, hands-on workshops to help partici-
pants conceive, plan, and implement their own con-
tent-centered courses.

During the conference, we hope to find answers to
such questions as: What language and language-
learning theories lie behind content-centered ap-
proaches? What forms can content-centered learning
take? What content can be used/ is being used now?
What methods can be used to access content? What
materials design issues are involved? How can tradi-
tional textbooks be exploited to enhance their content
value? How is a content-based class, course, or
program planned, implemented, and assessed?

Details are available on the WWW at: <http://
www.wild-e.org/cue/conferences/content.html>

Interested parties and volunteers should contact CUE
Programme Chair: Eamon McCafferty, Green Hill
Mukougaoka, #301 5-4-6, Masugata, Tama-ku,
Kawasaki shi, Kanagawa, Japan 214-0032; e-mail:
<eamon@gol.com>.

Proposals should include: 1. Presenter's name 2.
Professional affiliation 3. Contact address, tele-
phone/fax numbers, e-mail address 4. Title of presenta-
tion 5. Type (presentation, demonstration, roundtable
(45 mins), workshop (2 hours), poster session (two-day
display in high traffic area)). Formats negotiable. 6.
Equipment needed (OHP, video, audio) 7. Summary of
presentation (maximum 200 words). For inclusion in
the event's program please provide: 8. a short summary
(75 words) and 9. biographical data (25 words per
presenter).

A facility for online submissions is available at:
<http://www.wild-e.org/cue/conferences/
submissions.html>

BULLETIN BOARD

NEWS, ANNOUNCEMENTS, CALLS FOR PAPERS

Compiled and Edited by Charles Jannuzi with Michael Carroll

I. CALLS FOR PAPERS

(Note: For the contact details of some calls for papers,
see the corresponding conference listed under "Confer-
ences and Bookfairs". )

A. IATEFL ESP SIG WORKSHOP CONFERENCE

25-27 February 2000

VHS Bielefeld, Germany "Common Threads and Differ-
ences between Business English and ESP.

Deadline for submissions: 30 November 1999

B. SECOND SYMPOSIUM ON SL WRITING

15-16 September 2000

Purdue University, West Lafayette, Indiana, USA
Proposals for papers (20 minutes) and poster sessions

invited. Any topic related to second language writing is
welcome. We especially encourage proposals that focus
on second or foreign languages other than English,
English as a foreign language, and instructional
contexts other than higher education. We also encour-
age proposals from non-native speakers of English.
Deadline: 1 December 1999.

C. GEORGETOWN UNIVERSITY ROUND TABLE ON
LANGUAGES AND LINGUISTICS (GURT) 2000

4-6 May 2000

Georgetown University, Washington, D.C.
“Linguistics, Language, and the Professions”
Deadline: 10 December 1999
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Deadline: 15 February 2000 (for June publication)
Contact: <kata@peter.petra.ac.id>

K. RELC NEWSLETTER

(For free subscription to the Newsletter, contact
<purelc@mbox4.singnet.com.sg>)

Authors Sought for Environmental Education Book, A
South East Asian version of a Philippines-based environ-
mental education/English textbook is being planned.
Writers from SEAMO countries are wanted.

Contact: Mr William Wang, RELC Publications Manager,
at <purelc@mbox4.singnet.com.sg>.

Il. CONFERENCES AND BOOKFAIRS

(Note: some conferences have corresponding calls for
papers--be sure to cross-reference.)

A. JALT TOKYO METRO MINI CONFERENCE

5 December 1999 (Sun. 9:30AM-5:00PM)
Komazawa University, Tokyo

"Reading: An Overview" Register on site.

Contact David Brooks: <dbrooks@planetall.com>
Takako Suzuki: t/f: 0424-16-1460

B. THE 20th THAILAND TESOL INTERNATIONAL
CONFERENCE

20-22 January 2000

The Hotel Sofitel Raja Orchid, Khon Kaen, Thailand
"Reflections on the past--projections for the future "
Contact: Thailand TESOL at Tel. 66-2-2186027, 66-2-
2186100

<naraporn.c@chula.ac.th> or
<nsuchada@chula.ac.th>

Deadline for pre-registration: 30 December 1999.

C. FUKUOKA JALT BOOK FAIR 2000

30 January 2000 (Sun. 10AM-5PM)
5-minute walk from Hakata Station
Contact: Bill Pellowe <billp@gol.com>
Tel 092-883-3688 , Fax 092-415-2295
<http://kyushu.com/jalt/bookfair>

D. KANSAI BOOK FAIR

6 February 2000 (Sun. 10AM-4PM)

Kobe YMCA

Presentation slots (50 minutes each) availabie.
Contact: Alan Mackenzie <asm@typhoon.co.jp>

E. NEPAL ENGLISH LANGUAGE TEACHERS' ASSOCIA-
TION (NELTA) 7TH INTERNATIONAL CONFERENCE
25-27 February 2000

Kathmandu, Nepal

"Revisiting Teacher training"

Contact: General Secretary, NELTA, GPO BOX NO.
11110, Kathmandu, Nepal

Mr. Ganga Ram Gautam <gep@wlink.com.np>

Dr. Jai Raj Awasthi  <awasthi@jai.wlink.com.np>
Mr. Ram Ashish Giri <ra-giri@nelta.wlink.com.np>

F. ESP SIG of IATEFL WORKSHOP CONFERENCE
25-27 February 2000 VHS Bielefeld, Germany
"Common Threads and Differences Between Business
English and ESP"

Contact: J. Wolfgang H. Ridder

< jwh.ridder@t-online.de>

t. +49(0)521/51-2331 f: +49(0)521/51-3431

G. TESOL 2000: NAVIGATING THE NEW MILLENNIUM
14-18 March 2000, Vancouver, BC

Contact: <conv@tesol.edu>
<http://www.tesol.edu/>

H. GEORGETOWN UNIVERSITY ROUND TABLE ON
LANGUAGES AND LINGUISTICS (GURT) 2000

4-6 May 2000

Georgetown University, Washington, D.C.
"Linguistics, Language, and the Professions”
Contact: <tana@gusun.georgetown.edu> OR
<alatisj@gusun.georgetown.edu >

I. THE FAR EAST ENGLISH LANGUAGE TEACHERS’
ASSOCIATION THIRD BIENNIAL CONFERENCE

June 15-18, 2000, Vladivostok, on the theme "People,
Languages, and Cultures in the Third Millennium. For
further details, please contact: Stephen M. Ryan
<RX1S-RYAN@asahi-net.or.jp>

J. FLEAT IV IN KOBE

29 July to 1 August 2000

Kobe, Japan

The 4th International Conference on Foreign Language
Education and Technology: 'Language Learning and
Multimedia: Bridging Humanity and Technology'.

Not limited to technology in language learning and
teaching, but also cognitive processes of language
skills, cross-cultural aspects of language learning, first
and/or second language acquisition, and related areas.
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OFFICER CONTACT INFORMATION FOR 2000
FEEL FREE TO CONTACT YOUR OFFICERS ABOUT YOUR SIG.

The CUE SIG of JALT Executive Board

Alan Mackenzie, CUE SIG Coordinator
Waseda/Sophia/Keisen Universities, Riverside Heights,
2a; Yaguchi 3-12-12, Ota-ku, Tokyo 146-0093
Tel/Fax: 03-3757-7008

E-mail: <asm@typhoon.co.jp>

Steven Snyder, Treasurer

Miyazaki Women's Junior College, 1415 Hei, Kano,
Miyazaki-gun, Miyazaki-ken 889-1605

Tel: 0985-85-7161 (h) 0985-85-0146 (w)

Fax: 0985-85-7161 (h) 0985-85-0101 (w)

E-mail: <tomobear@m-surf.or.jp>

Eamon McCafferty, Program Chair

Green Hill Mukogaoka 301, Masugata 5-4-6,
Tama-ku, Kawasaki-shi 214-0032

Tel/Fax: 044-934-8723

E-mail: <eamon@gol.com>

Hugh Nicoll, Membership Chair
Miyazaki Koritsu Daigaku, 1-1-2 Funatsuka,
Miyazakiishi 880-8520
Tel: 0985-22-8812 (h)
0985-20-2000, ext 1306 (w)
Fax: 0985-20-4807 (w)
E-mail: <hnicoll@funatsuka.miyazaki-mu.ac.jp >

Bern Mulvey, Publications Co-Chair/On CUE Co-Editor

Charles Jannuzi, Publications Co-Chair/On CUE Co-

Editor (both until 31 December 1999)

Fukui University, College of Education, Bunkyo 3-9-1,

Fukui-shi 910-8507

Tel: 0776-23-0500 (w)

E-mail: <mulvey@edu00.f-edu.fukui-u.ac.jp>
<jannuzi@hotmail.com>

Michael Carroll, Publications Chair/On CUE Editor
Kyoto University Of Education, English Dept.,1 Fujino-
mori-Cho, Fukakusa, Fushimi-Ku, Kyoto 612-0863
Tel: 075-723-1275 (h)

075-645-1734 (w)
Fax: 075-644-8240 (w)
E-mail: <michael@kyokyo-u.ac.jp>

On CUE Editorial Advisory Board

Susan Phillippoussis <sphilipp@miyazaki-mic.ac.jp>
Joseph Tomei <jtomei@kumagaku.ac.jp>
Debra Pappler (Opinion and Perspective Editor)
<nomad1@gol.com>

Mark Weinkle <toonomads@hotmail.com>
Lisa MacLeod <macleod@gol.com>

Greg O'Dowd <godowd@scc.u-tokai.ac.jp>
John Mclaughlin <jmcl@gol.com>

Steven Snyder (Reviews Editor)
<tomobear@m-surf.ne.jp>

ALL ARTICLES COPYRIGHT © 1999 OF THEIR RESPECTIVE AUTHORS. ALL OTHER COPYRIGHT ©

1999 OF THE CUE SIG AND ON CUE.

Issues 1-3 of Volume 7 of On CUE were designed, laid out and produced on the following software: ipublish 2.0
® from Design Intelligence ® and PrintMaster Gold Deluxe 4.0 ® from Mindscape ®, both installed and run on

Windows 98 ®.



Every phone you use
could look like this.

At VozCom International

Telephone Services, we can
help you save a bundle of money
on international calls from any
phone in the country. We
feature some of the lowest rates
in the telecommunications
industry (see our amazing
sample price list below). Our
crystal clear lines have plenty of
bandwidth. That means fewer
busy signals. You can dial direct
— no waiting for callback — and
even access toll-free numbers
(try doing that from a callback
company). VozCom offers easy
credit—card payments, and
won’t charge you a sign—up fee.

Not convinced? Well, the first 20
customers to read this ad and

call us up get 15 minutes free
airtime. How is that for
confidence?

Here’s the number, call us now:

03-5487-2601

or E-mail us at:
Voz@vozcom.com

So what’s the catch? Well, when
we think of one, we’ll give you a
call.

VozCom International
Telephone Services

Country voz* KDD*
USA 39 80

Canada 45 134
UK 47 144

Oceania 51 152

* Yen per minute




	jpg453
	jpg454
	jpg455
	jpg456
	jpg457
	jpg458
	jpg459
	jpg460
	jpg461
	jpg462
	jpg463
	jpg464
	jpg465
	jpg466
	jpg467
	jpg468
	jpg469
	jpg470
	jpg471
	jpg472
	jpg473
	jpg474
	jpg475
	jpg476
	jpg477
	jpg478
	jpg479
	jpg480
	jpg481
	jpg482
	jpg483
	jpg484
	jpg485

